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INFLUENCE OF EDUCATION
ON THE LIFE AND CULTURE OF THE TSWANA TRIBE

The author analyzes the influence of education on the life and culture of the Tswana
tribe. The role of economic development in the growth of the prestige of education among
Africans is studied. The evolution of the teaching profession, and the process of increasing its
significance are traced. The author examines the characteristics of women's education of
Tswana. In conclusion, the author points out that education has influenced the change in social
statuses in Tswana society. Educated Africans began to identify themselves with the Europeans.
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Maneopxcama Ljeyunusa [jxceseHyka
BnusaHue 06pa308aHUA HAQ N0BCEOHEBHYIO HU3Hb U KYaAbmypy mceaHos8

Asmop aHanusupyem eausHue o0bpa308aHUA HA M0BCEOHEBHYIO YU3Hb U Kyabmypy
IOHHOAG(PUKAHCKO20 MaAemMeHU mceaHa. M3yyeHa pons npecmuxa o06pa3osaHus cpedu
appUKaHUEs 8 CBA3U C POCMOM 3KOHOMUYECKO20 pa3sumus obujecmea, 380a0UuUA npogeccuu
yyumena. Aemop paccmampusaem ocobeHHOCMU #eHCKo20 06pa308aHuUA 8 cpede mceaHa. B
30KA0YeHUe asmop ommeyaem, KaK obpa3zosaHue Mnoenusano Ha U3MeHeHUEe COUUasabHbIX
cmamycos 8 MpaduyuoHHoOM obuwecmse mceaHos. 06pa30B8aHHbIE  APPUKAHUbI
omoxdecmessatom cebs 8 acnekme eHewHocmu u ambuyuli c esponeliyuamu, 3acmaenas camux
esponeliyes cmompems Ha HUX € Opy20U MOYKU 3peHUA U MNPU3HamMe 3a HUM paso c/1e008ameo
3MUM HOBbIM COUUANbHBLIM UEHHOCMAM.

Knroueesnle cnoea: mcsaHa, obpazosaHue, podosoli cmpol, o6wuHa, Kpaass, y4yumerns,
npogeccus.

BctrynutenbHoe cnoso
K ny6baukauum M. U. [xnseHcKom

[Ona 60NbLIMHCTBA NtOAEN M3 Hapoda TCBaHa 3HayUTe/IbHble U3MEHEHUSA
HaYyaNUCb INWb HECKOIbKO AeCATKOB neT Hasag. ConnaapHoCTb Hapoga bbina
OCHOBAHMEM A/1a BbIXKMBaHMA. HW OAMH 4YenoBEeK He MOr AymaTb O CBOEW
COBCTBEHHOM BbIroAe, He NPMHMMaN BO BHMMaHMe 61arococTosiHMe BCen rpynnbi.
Kpaanb [1] pokycmpoBan B cebe BClO COLMANbHYIO KM3Hb, U BCE MEPONPUATUSA, B
0COHEHHOCTM XO3MCTBEHHOTO XapaKTepa, bbln CBA3aHbl MUMEHHO C HUM.
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MnemeHHble 3aKOHbl M 06bldaM TcBaHa OblAM CO3AaHbI CKOTOBOAAMM.
PoxpaemocTb Obina BarkHa AN YBE/NIMYEHMA MJIEMEHHbIX aApPMUNA, NO3TOMY
MHOTOXEHCTBO W b6pak BooOLLE Urpanu 3HauYUTENbHENLWY poab. Kpaanb
ynpaBAaanca natpumapxasibHbiM COBETOM.

Co BpemeHemM HOBasi  JKOHOMWYECKaa  cucTtema  onpenenvna
HeobXxoAMMOCTb B MOAy4YeHUU adpuKaHUamm obpa3oBaHMAa. CoBPEMEHHOCTb
BbIHYXX/a/1a OOLNHHNUKOB K NPU3HAHWUIO UHAMBUAYAIbHbIX YCUNUIN, OFPaHUYEHUIO
3eMe/IbHbIX Yroani 1 pasaeneHuto nactomL,.

ObpasoBaHMe ObINO HanpaBneHO Ha npeBpaleHne adpuKaHLEB B
npousBoguTenei, norTpedbuteneir wn paboumx, CcnocobHbIX TPyAMTbCS 3a
npeaenamum 3anoBeAHUKOB. XPUCTUAHCKME MUCCUOHEPbl WM3HA4Ya/IbHO YYUaU
TCBAHAa MHAMBMAYaANbHbIM OTHOLWIEHMAM bora ¢ yenosekom. [pu 3TOM TCBaHa
[0BO/IbHO ObICTPO 3aMETU/IN, YTO NO3HAHME 0OblYaEB U UAEN EBPONENLEB Yepes
M3ydyeHMe UX B LEPKBM BecbMa yaobHo ana paboTbl Ha HUX, U cnegoBaHUE
TPAANLUMOHHBbIM HOPMaM, NONYYMBLUMM HOBbIE MMEHA, CTa/l0 OYEHb MOE3HbIM.

YPOKM WNTbA B MUCCUOHEPCKUX LWLIKONAX Obinn BBEAEHbI 4OBOJIbHO ObICTPO.
BHayane vyuutena OblAM  NPOCTO HOBOOOPALWEHHBIMU  MYKYMHAMU  UIN
EHLWMHaAMKM, KOTopble paccMaTpuMBanM LWKOAY KaK cBoe cobcTBeHHOe
NpeacTaBUTENbCTBO A PACNPOCTPAHEHUs HOBOW penurMn. HekoTtopble 6onee
NPOrpPecCcUBHbIE LWKO/bI CTa/IN Ha3blBaTb «TY3E€MHbIMM YYEOHbIMKN 3aBEAEHUAMWN Y.

MocteneHHo npodeccma yuuTens crana Heobxoaumon pAna AocTyna
adpurKaHLUEB K 60/1ee BbICOKMM YypOBHAM 0bpa3oBaHus.

Yuntenbckas npodeccua 6Oblna o4veHb MNpUB/EKATENbHA, MNOTOMY YTO
OTKpPbIBas1a BO3MOMKHOCTb XUTb HE3aBMCUMO OT Kpaans, HO NPU 3TOM He NOKNAaTb
CBOW pPEernoH, octaBanacb, Hanpumep B HramuneHge. Yuutenb yacto 6bin gpyrom
BOXAA M €ro COBETHMKOB M3-3a LIMPOKOro 3HaHWA MUpa, NPUOBPETEHHbIX
HaBbIKOB 4YTeHMA W nucbma. B 1980-x rr., yuntenb B OTAANEHHOM MOCeNKe
ocywectsnan GyHKUMIO NepeBoAYMKa, Apyra, U COBETHMKA MECTHOrO CTapoCTbl
nocenkKa.

Mpodeccna meacecTpbl cTana nonynapHon cpean pesyweKk. OHu
COCTaBNANM OONbLINMHCTBO B LIKOMAX, NOTOMY YTO POAOBOM CTPOM MO3BOAMA UM
nposoauTb 6onblie BpemeHM B Knacce, 4em Manbymkam. O6pas3oBaHHbIE
YKEHLMHbI CTaIN ABUTAaTEIEM U3MEHEHUI B KPaane U B NN1E€MEHHOWN XKU3HN.

PennrnosHblii cnyutenb («MopyTu») npexae Yem CTaTb r1aBOM Npuxoaa,
KaK NPaBUNO, CAYKUA yUUTENEM.

3TOT NOCT, KaK npaBwio, Obl1 AOBO/IbHO OTBETCTBEHHbIM, MOTOMY YTO
«MOPYTU» MPUXOAMNOCL YCTaHaBAMBATb 06pa3Lbl HOBOM MOpPaJN U Y4YUTb CBOW
HapOoA, COrnawaTbCA HE TO/IbKO C LEPKOBHOW AUCUMMAAMHOMN, HO U C obblyasamm
npeacTaBUTENIEN €BPONENCKOro cpeaHero Knacca.

Ob6pasoBaHHble adpuKaHUbl CTanu oTaenATb cebs oT HeobpasoBaHHbIX,
MOCKO/IbKY Nnoc/egHuWe Tenepb BOCMPUHUMAIOTCA KaK MpuHaanexalimne Kk bonee
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HMU3KOMY coumanbHoMy cnoto. Obpa3oBaHHbIN adpUKaHeL, OTOXKAECTBAAET cebA B
acrnekTe BHELHOCTM U aMbMUMA C eBponeruem, 3acTaBnAs CaMux eBponenues
CMOTPETb Ha HEro C APYroM TOYKWU 3PEeHMA W 3acTaBnAs MPM3HATb 33 HUM

cnenpoBaHne aTUM HOBbIM COLlMAJIbHbIM LLEHHOCTAM.

06 asmope: Manzopxama Lleyunus [xceseHuka noay4yuna obpasosaHue 8 lonbwe, 80
Bpouynasckom 2ocydapcmeeHHOM yHUBepcumeme o creyuanbHocmu 2eoz2paguA. OHa Ph.D e
o0baacmu eceoepagpuu, doyeHm HuxcHe-Cune3cko2o Konneoxna obujecmeseHHbix caywb «Asesor»
(2. Bpounas). B pasHoe epemsa pabomana 8 paszauyvHbIX MeHOYyHAPOOHbIX B80/A0HMEPCKUX
0pP2aHU3AUUAX.

M. L. [xuseHcKa sbicmynaem 8 pa3HbIX CMPAHAX MUPA C AeKYUAMU U 00KAa0amu Mo
2eozpadghuu, ucmopuu u kynemype Agpuku, JlamuHckol Amepuku, Espone u A3uu.

OHa xcuna u pabomana 8 bonusuu u lNepy, Ha Mansdusckux u CeliwesnbcKkux ocmposax,
8 KOoHMuUHeHmansHoU UHOuUU, 8 BomceaHe. 3a 25 nem, nposedeHHbIx 8 AppuKe, oHa pabomana
Ha paduo CeobodHas Espona, Oenaa pernopmaxu o bomceaHe u Opyaux agpuUKAHCKUX
CmpaHax, Hapooax, Kyabmypax, cobpana eHywumesbHbIl KOPMyC rosnesbix mamepuanos —
UHMepsbto, PA3HOOBPA3HbLIX SMHO2PaUYECKUX, UCMOPUYECKUX, 3IKOHOMUYECKUX U
noaumuyeckux ceedeHuli 0 Hapodax ApuKu, Yacmb U3 KOMOpPbIX BoWwa 8 ee bonbWYy KHU2Y
0 bomceaHe «}u3Hb u spema HzamunaHda. Micmopua MayHa». [ipyeaa ee kHuza «J/lemo 8
Monvwe. [JHesHUK 1992 200a» xopowa u3secmHa 8 [Monvwe.

B 1993 200y TB [lonbwu cozdaem OoKkymeHmanoHsili ¢unem «Hawedwue ceba s
OkasaHz20», noceAweHHbIl ee npeboisaHuto u pabome 8 bomcsaHe. [1onbCKue y4eHovle U
ny6bauyucmel O. bByopesuu («C lMonsweli 8 cepdye. Ucmopuu o HeobbIYHbIX 1t005x», 2009) u A.
3Halioepckuli («HeobbiyHoe», 2013) nocesamunau creyuasnbHble 27a8bl CBOUX KHU2 3MOMY
yousumesnibHOMY UCC1ed08amesto Kysemypel.

Hacmosawas cmamea sensemca yacmero KHuzu: Dziewiencka M. The life & Times of
Ngamiland. The story of Maun. Poland, Torun, Wydawnictwo Adam Marszalek, 2012. P. 277-
283. MybauKyemca c coenacus asmopa.

A. B. Kprokos

For the majority of Tswana people, the great changes only began some tens
of years ago.

Life of Tswana was based on solidarity.

National sentiments did not exist which is proven by the fact that part of a
tribe easily broke-off in case of a quarrel or lack of pastures, yet without difficulty,
and often joined another tribal group. Solidarity was based on survival. No
individual could think about his own profits without taking the welfare of the
whole group into consideration.

A kraal [1] was the social focus and all activities, for instance ploughing,
sowing, harvesting, bogadi etc. were to benefit the kraal. This way the bigger the
cattle herd and the more grain, the greater the chances of survival during the
times of hunger or defence against an enemy attack [2].

The tribal laws and customs of the Tswana (so also those of the Batawana
of Ngamiland) were created by pastoralists. Possibilities for personal gain did not
exist in the kraal. Specialization and professions were superfluous. When it was
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needed all necessary work was done by unskilled men or women. When
circumstance permitted, goods were exchanged but not on a regular trade basis.

Fertility was important (to enlarge the army) so polygamy and marriages
played an Important role. The kraal was governed by a patriarchal council.
Grazing land was necessary to make it possible for such an organization to
function.

The colonial period established limits to movements: land not claimed by
the tribe at that very moment was declared “crown land” (which meant British)
for the purpose of white settlement. There was the need for education of the
Africans for the new economical system, in which agriculture and cattle rearing
on a small scale were the reason for being proud. But such a system demanded
knowledge and more work, and to awaken interest this in every kraal member
was impossible. Why? Because it would mean the end of the easy time of
abundance and recognition of fertility [3]. The new time compelled recognition of
individual effort, limitation of land and division of grazing land.

Ngamiland was bound to Bechuanaland and Bechuanaland was bound to
the Cape Colony. The law of taxation - the Hut Tax, enforced in these territories to
ensure that there is manpower for the mines, farms and domestic service, which
was also compulsory in Ngamiland. Any changes within the Colony also concerned
Ngamiland but arrived late and advanced slowly.

The demand for manpower for work in South Africa caused the outflow of
45 -75% of the adult men from the reserves of Bechuanaland [4]. Education was
necessary and due to the situation described above, it was aimed at turning
Africans into producers, consumers and labourers to perform work outside the
reserves.

Missionaries who were teaching the Tswana the individual relationship of
God with a man, demanded from the baptized men a personal obedience to the
laws of church, even if it was against tribal law. Church, demanding the
recognition of one almighty God, gathered all converts regardless of age, sex,
class, clans, tribe, in this way breaking tribal and status segregation. These
religious demands were transforming lifelong socialists into individualists ready to
stand in opposition to their own ancient group in the name of the new belief. This
anti-socialist influence of conversions was reinforced by the efforts of
missionaries to make their newly baptized “Christians” behave the same as
Europeans did in those day which is in the 19th century.

Missionaries were sure of their wisdom and righteousness because they
looked upon the black as wild, and it is why they presented European moral
standards and customs to Africans as part of Christianity. It often meant a total
break with tribal customs [5]. The Tswana observed rather quickly that knowledge
of the customs and ideas of Europeans by learning them in church was very handy
when working for Europeans, and to follow the old customs under new names
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was very useful among people. For instance, in case of sickness it was (and still is)
good to undergo treatment of the missionary-doctor as well as to visit the
traditional doctor, whom the wind of changes called healer. “The Batawana, it
seems, were concerned more with ihe material benefits brought by missionaries
and Europeans, than with the new religion" [6].

Missionaries introduced the iron hoe which eased the life of the women
and improved the productivity of the field. But the plough pulled by oxen
revolutionized Tswana agriculture. The work on the field was a woman’s task in a
pastoral tribe, a necessity to complement the diet but seen by men as a
humiliating activity. By ploughing with an ox-drawn plough forced a change to
prejudice because man now had to join in the fieldwork too. Also, the cultivated
area grew. With time men started to weed land equally with women [7].

For evangelists, spiritual development of men can only be done through
knowledge of the Bible. This is why it was important for missionaries that adults
and children could, first of all, read. At the beginning it was not about the general
education of the African but about making the missionary’s life easier. It was a
means, not an end [8]. Sewing lessons were introduced quite quickly into mission
school’s teaching. At last, to ensure the financial support of the Government, the
mission schools entrusted education into the care of education departments,
leaving for themselves the post of director, as the mission was the owner of
buildings and equipment. In such a system, where the mission established a
school and brought it to such a size and level that the Government could decide
on endowment, there was no difference in the education programs between the
schools for Europeans and for Africans [9].

The demand for teachers grew together with the success of the school. At
the beginning, teachers were simply converted men or women who treated
school as their own agency for spreading the new religion. From among them
soon emerged the professional teacher, the evangelist and the minister of
religion, which means the head of the local church. Some more progressive
schools began to be named "native training institutions".

In their pupil-teacher system, a black pupil could copy his white teacher,
what in practice was valued higher than theory or knowledge. This way an
African, apart from basic knowledge, received practical teaching knowledge,
which gave him the skills of organization and to give orders. He learnt to live
according to the clock of everyday work and to note down facts. At last, the
teaching profession became saturated and necessary to create access for Africans
to higher school levels and to Universities.

The teaching profession was very attractive, because it opened the
possibility of living independently from the kraal and yet without the necessity of
leaving his/her home area, for instance Ngamiland. Teachers and ministers of
religion were the only ones who while remaining at home, which means in the
reserve, were receiving salaries.
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The teacher, in theory, could become a rich man quite quickly because he
had access to grazing land like everybody else and had his own field. But the
teacher did not get rich because he spent his money on furniture, on soap and
more varied food, on school for his children, he bought cattle and goats, friends
eternally borrowed money from him and his extended family expected him to
share his money and sent their children to him [10].

The teacher often became a friend of the Chief and his councillors because
of his broader knowledge of the world, his reading and writing skills and his
knowledge of the language of the Europeans (that is to say English) [11]. In
Ngamiland, still in the 1980s, a teacher in a remote settlement carried the
function of translator, friend, and advisor of the local Headman of the settlement
[12].

When to find employment as a teacher began to be very difficult, the
profession of nurse became popular among the girls. Work as a domestic servant
did not give the chance of education for girls because European women preferred
an illiterate girl, paying her little for her work, teaching her domestic work and
some sewing. Girls were in the majority at schools because the tribal system
allowed them to spend more time in the classroom than boys, who often and for
long stayed outside the kraal, looking after the cattle.

This is why the number of women at schools was higher than the number of
men. Often the ambition of a girl was supported or forced by her parents who
thought "economically": education of their daughter not only could bring in
money but also a bigger bogadi her future husband would have to offer.

Educated women were a motor of changes within the kraal and in tribal life.
During studies outside the reserve and travelling to other schools, they observed
a different way of living, for them often easier and more attractive. For instance
clothing, household equipment, church organization, cooking, baby care, different
standards of hygiene and a different approach to diseases. If she as a student
received medical help with chemical drugs, she would bring her children also to
the doctor instead of the herbalist or witch doctor [13].

A minister of religion, moruti, before becoming the head of the
congregation was usually a teacher, and then as time passed, and usually much
later than his European colleagues, he could perform the functions of a spiritual
leader [14].

This post was usually difficult because moruti had to set the example of the
new morality and to teach his people to agree not only to the church discipline
but also to agree to European middle class conventions.

Usually, they had a salary and a house in the village, but their house and
purse were treated by the congregation as belonging to them. Many local pastors
were examples of spiritual and practical life to others. For instance, they had
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vegetable gardens or were applying more modern tools or methods of cultivation
and fertilizing.

The educated African began to separate himself from the non-educated as
he was now perceived as being of a lower class. The educated African identified
himself in his appearance and ambition with the European, forcing the European
to look at him from another point of view, forcing this one to recognize in him
these new values of society.

Black architect from Gaborone, Botswana:

You, Europeans, can allow yourselves carelessness in your appearance at
work but we, Africans not, because immediately we will be seen as people of a
lower class [15].

White settler from Maun village, Botswana:

According to me the quick changes of Maun are caused by education, which
makes local youngsters say: we are equal. But they, local blacks, do not want to
be equal with whites, they want to be higher. They want to be superior [16].

References and notes:

1. Kpaanb — ocobbih TMn noceneHuna y Hapoaos HOKHOM 1 BocTouyHoM
AbpUKKN, 3aHMMAlOWMXCA CKOTOBOACTBOM. [lnA Hero XapakTepHa Ko/bleBas
NNAHNPOBKA, 0ObIYHO YKpen/EéHHaA M3ropoabto, B LIEHTPE HAaxoAMTcA 3aroH AnA
CKoTa. Y HapoaHocTeir BaHTy Kpaanb TaKxe npeactaBnaetr cobon oTaenbHoe
JOMOX03ANCTBO UM NOCENEHUE; ABNAETCA HAaUMEHbLUEN AYENKOM B COLMANbHOM
OpraHu3auMm, COCTOUT M3 T[NaBbl CEMbW, €ro KeHbl (MU KeH), aeten U
POACTBEHHUKOB, }KUBYLLNX B 3TOM e Kpaasie (Mpum. peaaKktopa).

2. Shapera I. The old Bantu culture. London, 1967.

3. Ibid.

4, Wilson F. Labour in the South African Gold Mines, 1911-1969.
Cambridge, 1972.

5. Mears W.G.A. The educative native in Bantu communal life. London,
1967.

6. Tlou T. A History of Ngamiland, 1750 to 1906. The formation of an
African State. Gaborone, 1985.

7. Shapera I. Present-day Life in the Native Reserves. London, 1967.

8. Tlou T. The Batawana of Northern Botswana and Christian
Missionaries, 1877-1906, 1972, BNA.

9. Information P. Molefi, retired Tswana teacher.

10. Mears W.G.A. The edicative native...

11. Kgotla meeting with a Dutch manager of Construction Brigades,
Ikoga 1983, own observation.

12.  Mears W.G.A. The edicative native...

13.  Moruti Dicole was a bank messenger, interview 1994, Maun

159



Malgorzata Dziewiencka

14.  Eiselen W.M. Christianity and religious life, Western Civilisation and
the Native of SA. London, 1967.

15. Letta Mosienyane, Tswana architect, to a Dutch architect; Maun
1993.

16. Vlolomas A. Greek trader. Maun 1994.

LR

160



